Independent Auditor’s Report
To the readers of
Onehunga High School’s
Financial statements
For the year ended 31 December 2021
The Auditor-General is the auditor of Onehunga High School (the School). The Auditor-General has appointed
me, Steve Hayes, using the staff and resources of RSM Hayes Audit, to carry out the audit of the financial
statements of the School on his behalf.

Opinion
We have audited the financial statements of the School on pages 2 to 23, that comprise the statement of
financial position as at 31 December 2021, the statement of comprehensive revenue and expense, statement of
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the
financial statements that include accounting policies and other explanatory information.
In our opinion the financial statements of the School:




present fairly, in all material respects:
-

its financial position as at 31 December 2021; and

-

its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance with Public
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime.

Our audit was completed on 31 May 2022. This is the date at which our opinion is expressed.
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and our
responsibilities relating to the financial statements, we comment on other information, and we explain our
independence.

Basis of opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the
New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further
described in the Responsibilities of the auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our
opinion.

Responsibilities of the Board for the financial statements
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented and
that comply with generally accepted accounting practice in New Zealand. The Board of Trustees is responsible
for such internal control as it determines is necessary to enable it to prepare financial statements that are free
from material misstatement, whether due to fraud or error.
In preparing the financial statements, the Board is responsible on behalf of the School for assessing the
School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable,
matters related to going concern and using the going concern basis of accounting, unless there is an intention to
close or merge the School, or there is no realistic alternative but to do so.
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise from
section 87 of the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our
opinion.
Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it
exists. Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or error.
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to
influence the decisions of readers taken on the basis of these financial statements.
For the budget information reported in the financial statements, our procedures were limited to checking that the
information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional
judgement and maintain professional scepticism throughout the audit. Also:


We identify and assess the risks of material misstatement of the financial statements, whether due to
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence
that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control.



We obtain an understanding of internal control relevant to the audit in order to design audit procedures
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the
effectiveness of the School’s internal control.



We evaluate the appropriateness of accounting policies used and the reasonableness of accounting
estimates and related disclosures made by the Board.



We conclude on the appropriateness of the use of the going concern basis of accounting by the Board
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our
opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s
report. However, future events or conditions may cause the School to cease to continue as a going
concern.



We evaluate the overall presentation, structure and content of the financial statements, including the
disclosures, and whether the financial statements represent the underlying transactions and events in a
manner that achieves fair presentation.



We assess the risk of material misstatement arising from the payroll system, which may still contain
errors. As a result, we carried out procedures to minimise the risk of material errors arising from the
system that, in our judgement, would likely influence readers’ overall understanding of the financial
statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit and
significant audit findings, including any significant deficiencies in internal control that we identify during our audit.
Our responsibilities arise from the Public Audit Act 2001.

Other information
The Board of Trustees is responsible for the other information. The other information includes the statement of
responsibility, board member list, analysis of variance, and kiwisport report, but does not include the financial
statements, and our auditor’s report thereon.
Our opinion on the financial statements does not cover the other information and we do not express any form of
audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other information. In
doing so, we consider whether the other information is materially inconsistent with the financial statements or
our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, we
conclude that there is a material misstatement of this other information, we are required to report that fact. We
have nothing to report in this regard.

Independence
We are independent of the School in accordance with the independence requirements of the Auditor-General’s
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1:
International Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance
Standards Board.
Other than the audit, we have no relationship with or interests in Onehunga High School.

Steve Hayes
RSM Hayes Audit
On behalf of the Auditor-General
Auckland, New Zealand

ONEHUNGA HIGH SCHOOL - Analysis of Variance 2021
Achievement Targets
Action
Roll based Achievement:

Outcomes
Preliminary results (20 January);
57% gained at least 12 credits

YEAR 11 / 12 / 13
NCEA Qualifications
● All ākonga will gain at least 14 credits in Level 1 - 73%
each of their subjects
Level 2 - 76%
Level 3 - 61%
●

●

20% of ākonga who achieve NCEA Level
Excellence Levels
1,2 and 3 will do so with Excellence
Level 1 - 13%
Level 2 - 12%
70% of eligible ākonga will gain
Level 3 - 9%
University Entrance
UE - 40%

YEAR 9 / 10
● 20% of ākonga at Y9 and Y10 will be
working at Advanced at the expected
curriculum level
●

80% of ākonga will be working at
Proficient at the expected curriculum
level

Variance

Assessments for Year 9 and 10 students were
minimised as we focused on wellbeing, learning
(rather than assessment) and connections.

The change from 14 to 12 credits is in accord with the
changes made to subject endorsement by NZQA due to the
disruption of covid in 2021.
Level 1 Excellence rose by 1% on the previous year, Level 2
increased by 7% and Level 3 dropped by 2%, outcomes were
impacted by covid and lockdowns.
UE remains a challenge to focus on in future years.

There is no reliable data round curriculum levels of Year 9
and 10 students, due to focus on more important and
immediate considerations.

Learners at the Centre
Key Improvement Strategies
What (examples)

Who

Indicators of Progress

Outcomes

Building Stronger
relationships
between ākonga,
whanau, staff and
community

Prefects, Student
Councils,
Relationship
Manager, Deans,
Kaitiaki, Guidance
and Health, SLT, all
staff

More whānau and community
engagement with school
Engagement in Kahui Ako local
curriculum initiatives
Feedback from ākonga, whānau,
staff and community

Key messages to staff were:

Student Councils,
Polyfest leaders,
Sports staff, schools
within schools,
Deans, Kaitiaki

Increased attendance
Increased breadth of
opportunities
Increased engagement in learning

Building engagement
through school
involvement (student
leadership/co-curricu
lar)

Variance

Varied access according to
restrictions and challenges
Put your health and whānau first
Focus on keeping up connections and relationships - due to Covid response.
that's what matters.
Our main priority is that students remain motivated,
connected and engaged in learning.

Connections with whānau and community were
variously strengthened and weakened as we
navigated our response to COVID together, albeit
mostly remotely.
Engagement in local curriculum and histories
with our Kahui Ako continued.
Feedback was generally positive regarding
relationships and connections.

Focus for much of the year moved from
attendance to engagement, as in-person
attendance was not consistently possible and
everyone’s home situation varies.
Polyfest was hugely successful.
and leadership
Feedback from ākonga, whānau, Sports were limited and this was beyond our
control.
staff and community

Varied engagement
according to restrictions
and challenges due to Covid
response.
Excellent feedback from
engagement reporting, a
new approach which will
endure.

Continued
development of
Academic Mentoring
programme including
learning
conversations, school
values and
citizenship

Student Councils,
Kaitiaki, Deans

More structured Academic
Focus moved to connections and relationships,
Mentoring programme
Greater engagement in Academic as above.
Mentoring
Feedback from ākonga, whānau,
staff and community

Varied ability to further
develop Academic
Mentoring programme due
to restrictions and
challenges posed by Covid.

Barrier Free Access
Key Improvement Strategies
What
(examples)

Who

Indicators of progress

Outcomes

Variance

Better
identification of,
and
intervention for,
at risk ākonga
and giftedness

ISL giftedness,
Guidance and
Health, LSCs,
Kaitiaki, Deans,
all staff

Student needs and talents
identified and supported
Increased opportunities
and engagement
Feedback from ākonga,
whānau, staff and
community

Continued development of identification and support
albeit opportunities and engagement could not be
increased.

Varied progress according to
restrictions and challenges due to
Covid response.

Improved opportunities for all students in Year 9 2022
with no “extension” classes and electives offered to
support the development of students’ talents and gifts.

Continued use
and
development of
digital/diagnosti
c tools (e.g.
Assay) to
support kaitiaki
and whānau

CLG, HoDs, Te
Ara Wananga,
ISL Māori and
Pasifika, all
teachers

Effective use of diagnostic
tools to support learning,
and learning programmes
Improved student
achievement overall
Improved Māori student
achievement
Improved Pasifika student
achievement

We prioritised connecting and engaging rather than
diagnosing.
Overall provisional results are:
NCEA Level 1 - 73%
NCEA Level 2 - 76%
NCEA Level 3 - 61%
UE - 40%
Provisional results for Māori are:
NCEA Level 1 - 71%
NCEA Level 2 - 62%
NCEA Level 3 - 57%
UE - 25%
Provisional results for Pasifika are:
NCEA Level 1 - 65%
NCEA Level 2 - 74%
NCEA Level 3 - 53%
UE - 30%

Celebrating
learning within
school and the
virtual world

Student
councils, ISL
digital and
visible learning,
HoDs, all staff

Visual displays of learning
evident throughout the
school and online
Feedback from ākonga,
whānau, staff and
community

Limited progress, impacted by
challenges due to Covid response.
Overall provisional results are:
NCEA Level 1 - increase 3%
NCEA Level 2 - decrease 5%
NCEA Level 3 - decrease 15%
UE - decrease 1%
Provisional results for Māori are:
NCEA Level 1 - increase 8%
NCEA Level 2 - decrease 3%
NCEA Level 3 - decrease 8%
UE - increase 2%
Provisional results for Pasifika are:
NCEA Level 1 - increase 2%
NCEA Level 2 - decrease 10%
NCEA Level 3 - decrease 16%
UE - increase 10%

Different ways of celebrating
Creative digital approaches to connecting and celebrating learning occurred compared with
learning were evident throughout the year, culminating in those that are possible when the
hugely appreciated online awards ceremonies at year’s
year is spent kanohi ki te kanohi.
end.

Quality Teaching and Leadership
Key Improvement Strategies
What (examples)

Who

Indicators of Progress

Outcomes

Variance

Incorporating more
collaborative and
inclusive teaching
practices

HoDs, all
teachers

Effective implementation of
Growth Cycle
Regular sharing of practice
Feedback from ākonga,
whānau, staff and community

Growth cycle replacing appraisal meetings
were meaningful and future focused.

Teaching and learning was impacted
by significantly more than the school
environment in 2021.

Effective pedagogy
using digital
technologies

ISL digital, HoDs,
all teachers

Regular sharing of practice
Teaching and learning using digital
Feedback from ākonga, whānau, technologies was essential for all and was
staff and community
improved iteratively throughout the year.

Junior Curriculum
Development

CLG, HoDs

Junior curriculum developed
Improved junior student
achievement

School leadership
structures support
quality teaching and
learning

All ākonga and
staff

Leadership is enhanced across
the school community individually and in teams

Teaching practices largely digital, online
teaching and learning as collaborative as
possible given the situation.

Implementation of Year 9 electives from
2022

Leadership demonstrated in every facet of
the school, in various ways, as
circumstances allowed.

Development of junior curriculum
was not able to be pursued as
thoroughly because we were online
and focusing on the immediate needs
regarding connections, engagement
and learning.

Future of Learning and Work
Key Improvement Strategies
What (examples)

Who

Indicators of Progress

Outcomes

Collaborate more
with industries and
employers to
ensure ākonga have
the skills,
knowledge and
pathways to
succeed

Careers Advisor,
Relationship
Manager,
Gateway
Co-ordinator,
Schools within
School

Growth in meaningful community
connections
Growth in opportunities realised
beyond school
Feedback from ākonga, whānau,
staff and community

As much as possible these
connections were maintained and
further developed

Variance

